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The Abbey School - Pupil premium strategy 
statement 

This statement details our school’s use of student premium (and recovery premium for 
the 2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged students.  

It outlines our student premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of student premium had within our 
school.  

School overview 

Detail Data 

School name The Abbey School 

Number of students in school  132 

Proportion (%) of student premium eligible students 41% 

Academic year/years that our current student premium 
strategy plan covers  

2022/2023 to 2025/2026 

Date this statement was published Nov 2022 

Date on which it will be reviewed Nov 2023 

Statement authorised by David Jackson 
Headteacher 

Student premium lead Michelle Long 

Governor / Trustee lead Christian Lewis 

Funding overview 

Detail Amount 

Student premium funding allocation this academic year £59,224 

Recovery premium funding allocation this academic year £68,310 

Pupil premium (and recovery premium) funding carried 
forward from previous years 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

 £127 534 

 



2 

Part A: Student premium strategy plan 

Statement of intent 

At The Abbey School we aim for all of our students to achieve the best outcomes 

they can regardless of any possible disadvantages and for them to be as 

independent as possible both academically and in their personal development. 

Key to our approach is high-quality teaching which is proven to have the greatest 

impact on closing the disadvantage attainment gap and which at the same time 

benefits the non-disadvantaged students in our school. In order to effectively 

access the high-quality teaching and to be ready to learn, our Pastoral and SEND 

teams provides extensive support for both students and their families. Alongside 

this we deliver targeted, impact measured, academic, pastoral and therapeutic 

interventions based on robust assessment of need. 

We provide our disadvantaged students with enhanced support to develop 

independent life and social skills and continue to ensure that high-quality work 

experience, careers guidance and further and higher education guidance is 

available to all.  

The activities we have outlined in this statement are also intended to support the 

needs of vulnerable students such as those with a social worker or young carer 

needs, and all other students, regardless of whether they are disadvantaged. 

Our strategy is integral to wider school plans for education recovery, notably in its 

targeted support through the School Led Tutoring Programme for students whose 

education has been worst affected.     

We strive to address the individual needs and strengths of each and every young 

person to ensure that we offer them the relevant skills and experience they require 

to be prepared for adulthood. 

With these structures in place, we are able to ensure that disadvantaged students 

match or have higher attainment and progress in most areas of the core subjects. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Despite our attendance data being consistently markedly higher than 
national averages for equivalent schools, our data indicates that 
disadvantaged students are more likely to have lower attendance and 
more likely to be persistent absentees compared to non-disadvantaged 
students in our school. Attendance data over the last 3 years indicates 
that attendance among disadvantaged students has been between 1.6-
2% lower than for non-disadvantaged students.  

12-24% of disadvantaged students have been ‘persistently absent’, 

compared to 7-9% of non-disadvantaged students over the same period. 

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged students’ progress. 

2 Our data reflects that reported behaviour incidences are more prevalent 
with our disadvantaged students. Our behaviour data during the first 
term of 2022-23 indicate that behaviour logs for disadvantaged students 
were on average 25% higher than for non-disadvantaged students. 

3 Our observations and conversations with students and parents reflect 
that disadvantaged students are less ready to learn due to economic 
shortages at home exacerbated by the current financial climate 

4 Through observations and conversations with students and their 
families, we find that disadvantaged students have fewer opportunities 
to develop cultural capital outside of school. 

5 Our assessments show that, whilst most disadvantaged students make 
equivalent or better progress compared to their peers, some 
disadvantaged students can make less progress from their starting 
points when entering our school.  We will focus on the core subjects of 
Maths and English. 

6 Our assessments, observations and discussions with pupils and families 
demonstrate that the education, wellbeing and wider aspects of 
development of many of our disadvantaged pupils have been affected 
by the impact of the partial school closures during the COVID-19 
pandemic, and to a greater extent than for other pupils. These findings 
are backed up by several national studies.   
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategic plan 

in 2025, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged students have greater 
confidence and independence to help 
them engage more with the wider 
community and prepare for adulthood. 

Personal progress target data which 
measures achievement and progress of 
EHCP outcomes reflects that 
achievement of personal targets 
matches that of their non-disadvantaged 
peers. Additionally, evidence gained 
through observations and discussions 
with students and their families. 

To achieve and sustain improved 
attendance for our disadvantaged 
students 

Sustained higher attendance from 
2022/23 demonstrated by: 

• the attendance rate being >95% 
for disadvantaged students, and 
the attendance gap between 
disadvantaged students and their 
non-disadvantaged peers being 
consistently reduced to 1%. 

• the gap between the percentage 
of non-disadvantaged who were 
persistently absent and the 
percentage of disadvantaged 
students who are persistently 
absent is reduced to 5% or less 

Improved attainment and progress for 
disadvantaged students in Maths and 
English. 

 

Progress and attainment for 
disadvantaged students is comparable if 
not better than their peers in all years. 

Improved behaviour management skills 
developed in our disadvantaged students 
enabling them to independently regulate 
their own behaviour. 

Sustained positive improvement in 
behaviour from 2022/23 demonstrated 
by: 

• the gap in behaviour logs between 

disadvantaged students and their 

non-disadvantaged peers is 

reduced by 10%. 

• The number of behaviour logs for 

disadvantaged students is 

reduced by 10% 
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To achieve and sustain improved 
wellbeing for all students in our school, 
particularly our disadvantaged students. 

Sustained high levels of wellbeing from 
2022/23 demonstrated by: 

• qualitative data from student voice, 
student and parent surveys and 
teacher observations 

• a significant increase in participation 
in enrichment activities such as 
extra- curricular clubs and residential 
trips, particularly among 
disadvantaged students    

 

Activity in this academic year 

This details how we intend to spend our student premium (and recovery premium 

funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7200 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Appointment of a Head 

of Reading to develop 

a rigorous strategy to 

promote reading 

across the school and 

raise reading ages and 

progress.  

Understanding the meaning of a text requires a 
combination of word recognition and language 
comprehension:  

Learning to Read: “The Simple View of Reading” | 
National Center on Improving Literacy 

 

5 

Purchase of 
standardised 
diagnostic 
assessments in Maths 
and linked intervention 
programme. Mentoring 
of staff to ensure 
assessments are 
interpreted and 
administered correctly. 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support 
through interventions or teacher instruction: 
https://educationendowmentfoundation.org.uk/news/eef-
blog-assessing-learning-in-the-new-academic-year-part-
1 
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Subject leaders devise 
and implement action 
plans to embed a 
mastery approach to 

The impact of mastery learning approaches is an 
additional five months progress, on average, over the 
course of a year. 

5 

https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
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learning in their 
subject. CPD and time. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mastery-learning 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 60 334 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Phonics intervention 
sessions with 
accompanying 
resources for 
students who 
require support to 
achieve their 
individualised 
targets in English. 

Purchase of phonics 
matched reading 
books for teenage 
readers. 

 

Phonics approaches have a strong evidence 

base that indicates a positive impact on the 

accuracy of word reading (though not 

necessarily comprehension), particularly for 

disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

5, 6 

Embed dialogic 

activities across the 

school curriculum. 

These can support 

pupils to articulate 

key ideas, 

consolidate 

understanding and 

extend vocabulary. 

Resources, CPD, 

cover. 

There is a strong evidence base that suggests 

oral language interventions, including dialogic 

activities such as high-quality classroom 

discussion, are inexpensive to implement with 

high impacts on reading: 

Oral language interventions | Toolkit Strand | 

Education Endowment Foundation | EEF 

5 

Reading 
comprehension 
sessions 20mins x 2 
per week. Purchase 
of accompanying 
scheme. 

Understanding the meaning of a text requires a 
combination of word recognition and language 
comprehension:  

Learning to Read: “The Simple View of 
Reading” | National Center on Improving 
Literacy 

5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
https://improvingliteracy.org/brief/learning-read-simple-view-reading
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Maths intervention 
sessions with 
accompanying 
resources targeted 
at students of any 
ability who require 
support to achieve 
their individualised 
targets in Maths. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method to 
support low attaining students or those falling 
behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

5, 6 

Engaging with the 
National Tutoring 
Programme to 
provide school-led 
tutoring for students 
whose education 
has been most 
impacted by the 
pandemic. A 
significant 
proportion of the 
students who 
receive tutoring will 
be disadvantaged. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method to 
support low attaining students or those falling 
behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

5, 6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £60 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding 
principles of good 
practice set out in 
the DfE’s Improving 
School Attendance 
advice. 

Working with parents 
and carers to 
develop effective 
home learning and 
embed strategies to 
promote high levels 
of attendance. 2 x 
HSLWs and 
professional 

The DfE guidance has been informed by engagement 
with schools that have significantly reduced levels of 
absence and persistent absence. 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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development and 
training for staff. 

 

Funding for extra-
curricular activities, 
links and 
opportunities for 
students within the 
wider community 
(e.g. work 
experience, 
volunteering) to 
boost wellbeing, 
behaviour, 
attendance and 
aspiration. Activities 
will focus on building 
life skills such as 
confidence, 
resilience, and 
socialising.  

The EEF believes that enriching education has intrinsic 
benefits in that all children, including those from 
disadvantaged backgrounds, deserve a well-rounded, 
culturally rich, education. 

Arts participation approaches can have a positive impact 
on academic outcomes in other areas of the curriculum. 

There is moderate evidence that outdoor adventure 
learning can have a positive impact on attainment 

Life skills and enrichment | EEF 
(educationendowmentfoundation.org.uk) 

1,2, 3, 4, 6 

Purchase of school 
uniform 

Wearing a uniform can be successfully incorporated into 
a school improvement process which includes the 
development of a school ethos and the improvement of 
behaviour and discipline. 

School uniform | EEF 
(educationendowmentfoundation.org.uk) 

 

2, 3 

Development of a 
new behaviour policy 

 

The EEF recognise a clear need for school to have 
consistent and clear behaviour policies that promote 
positive behaviour in lessons. 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/behaviour 

 

2 

Contingency fund for 
acute issues. 

 

Based on our experiences we have identified a need to 
set a small amount of funding aside to respond quickly to 
needs that have not yet been identified. 

 

1-6 

 

 

Total budgeted cost: £127 534   

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform?utm_source=/education-evidence/teaching-learning-toolkit/school-uniform&utm_medium=search&utm_campaign=site_search&search_term=uniform
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Part B: Review of outcomes in the previous academic 
year 

Student premium strategy outcomes 

This details the impact that our student premium activity had on students in the 2021 to 

2022 academic year.  

In the academic year 2021-22 42% of students at The Abbey were entitled to the Pupil 

Premium.  Our Pupil Premium, Recovery Premium and School Led Tutoring funding is 

allocated to ensure we provide an excellent student and family support system and 

effective, targeted academic and therapeutic interventions.  The identified barriers to 

success are attendance, parental engagement, literacy, life experiences and readiness 

to learn.     

Reading  

Students entitled to the Pupil Premium either broadly match or achieve higher reading 

ages than their peers. 
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Reading progress however, can be varied with students entitled to the Pupil Premium 

exceeding the progress of their peers in some years and vice versa. Progress is 

affected in some year groups by late entrants to the school. 

Spelling 

On average, disadvantaged students in Years 7-9 recorded lower spelling ages than 

their peers. However, disadvantaged students in Years 10-11, who have been at the 

school for longer, match or outperform their peers.  

Spelling progress, like reading is varied with students entitled to the Pupil Premium 

progressing faster than their peers in some year groups but not in others. 
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KS4 Results 

42% of the 2021-2022 Year 11 students were entitled to the Pupil Premium this was 

comparable to the whole school percentage. 

% of students met or exceeded expected progress  KS2-4: 

 Entitled to PP 

2021 (13) 

Entitled to 

PP 2022 (9) 

Not Entitled to 

PP 2021(8) 

Not Entitled     to 

PP 2022(11) 

ALL 2021 (21) ALL 2022 (20) 

English 85% (11) 89% (8) 50% (4) 100% (11) 67% 95% 

Maths 85% (11) 67% (6) 75% (6) 100% (11) 81% 85% 

The progress of students entitled to Pupil Premium therefore exceeded that of their 

peers in English but was below that of their peers in Maths although the small size of 

the cohort has a significant impact on the data.  

Attendance 

On average, attendance was lower amongst students entitled to the Pupil Premium and 

the number of students entitled to the Pupil Premium were disproportionally 

represented among those classified as ‘persistently absent’.  Our analysis of the 

reasons for this pointed primarily to the ongoing impact from COVID-19 reflecting the 

national picture. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Phonics International  Debbie Hepplewhite 

 

Further information 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by student premium or recovery premium. That will include:  

• embedding more effective practice around feedback to students about 

progression in their learning. EEF evidence demonstrates this has significant 

benefits for students, particularly disadvantaged students.  

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

